NATIONAL UNIVERSITY OF CAJAMARCA
LEARNING SESSION

. GENERAL INFORMATION

EDUCATIONAL INSTITUTION : “Guillermo Urrelo”

AREA : English

YEAR OF STUDY : Fifth

GROUP : “B”

CLASS DURATION : 45 minutes (4:20 - 5:05)

DATE : July 17", 2019

NUMBER OF STUDENTS =31

BACHELOR : lyari Medalit Orrillo Alcalde

MEMBERS OF THE JURY : Dra. Isabel det Rocio Pantoja Alcantara

Dra. Leticia Noemi Zavaleta Gonzales
Mg. Teresa Munoz Ramirez

Il. DIDACTIC UNIT: Teenagers Stress

Hl. TITLE: Living without stress

IV. EXPECTED LEARNING:

Text Comprehension

| COMPETENCE CAPABILITIES }
' e Infer and interpret information about ‘
Text teenagers stress. |
Comprehension » Reflect and evaluate content and i
(reading) context about teenagers stress. '

V. CROSS-CURRICULAR CONTENT
Education in values i \
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VIl. PHONETICAL TRANSCRIPTION

1. Learning o say no
Simplifying your schedule
Listening music

Reading a book

B B R

Have a biast

Vill. BIBLIOGRAPHY

v" METHODOQLOGICAL BOOKS

/omiNG too s nd /

/ 'simplé yoor -jal, "skejool /
/ 'lisan 'myoozik /
/rediNG p book /

/ hav 3 blast /

leremy Harmer. 2001. How to teach English. LOGMAN

Jim Scrivener. 2005. Learning teaching. Macmillan

v LANGUAGE BOOOKS

Sheila Dignen and Emma Watkins. 2014. Reach Out. OXFORD

v WEB BOOKS

https://ze nha bits. net/10-simple-ways-to-live-a-le ss-stressfu l-life/

https://www.n ytim es.com /2 018/09/19 /we ll/fa mily/h ow-to-help-te ena ge rs-e mbrace-

stress.html
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WEB PAGES

The Ridiculously Awesorme
Practice of Surrendering
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TYPE OF TEXT

MY NEW LIVE WITH STRESS OUT

Stress s a major problem for
teenagers for example: school,
especially homework, exams and
pressure to do well, relationships with
friends, boyfriends and girlfriends, lack
of sleep, etc. If your fife is full of stress
there are some simple things that you
can to do to get your life to a more
manageable level. For example:
Simplify your schedule, a schedule is a
major cause of high stress.

Learn to say no to the rest and slowly
get out of commitments that are not
beneficial to you. Doing things that
make your feel good for example,
some people prefer reading a book,
meditate, listen to music or take a

nature walk. Find ways to have blast
each day, even if it's just for a few
minutes, spending time connecting
with yourfamily and friends also ifyou
like to do exercise , you can go jogging
or practice some sport. How did Ido ali
of this? One thing ata time. | changed
one habita month, and gradually over
the course of a year or two changed
many things in my life.

| will notguarantee that all ofthese will
work perfectly, because each person i
different. Pick and choose the ones
that will work best for you, and give
them a try. One ata time.



LIVING WITHOUT STRESS

1. Match the pictures with the correct word.

a. Learning to say “NO”

b. Simplifying your schedule
c. Listening to music

d. Reading a book '

e. Have a hiast

2. Read the short text and underline the new vocabulary

Stress is a major problem for teenagers for
example: school, especially homework, exams

' and pressure to do well, relationships with

friends, boyfriends and girlfriends, lack of
sleep, etc. If your life is full of stress there are
some simple things that you can to do to get
your life to a more manageahle level. For
example: Simplify your schedule, a schedule is
3 major cause of high stress.

Learn to say no to the rest and slowly get out
of commitments that are not beneficial fo
you. Doing things that make your feel good

| for example, some people prefer reading a

book, meditate, listen to music or take a

nature walk. Find ways to have blasteach day,
even if it’s just for a few minutes, spending
time connecting with your family and friends
also if you like to do exercise , you can go
jogging or practice some sport. How did | do
ali of this? One thing ata time. | changed one
habita month, and gradually over the course
of a year or two changed many things in my
life.

| will not guarantee that all of these will work
perfectly, because each person is different.
Pick and choose the ones that will work best
foryou, and give them a try. One ata time.

chool timetabte

5
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" For you, what is the best ,f(\

3. Read the short text again and choose the best tittle for the text.

a. Learning how to exercises
b. How to choose a good book

My new life with stress out

o

d. How to learn fo say no

e. Let's go to have a biast

4. Read the short text again and write true (T) or false (F)

a. Doing exercise is helpful when you have stress ( )

b. Have a stressful job i healthy ( )

c. A full schedule is a major cause of high stress. ( }

d. Don't spend time with your friends when you are stressed ( )

5. Read the text and fill in the blanks.

a. is a major problem for teenagers

b. Did things that make your child feel

¢. Find ways to have

d. You cango or practice some

NOW ... YOI opinion
-~ "“"*-—“'f— b\/ﬂy‘_——\\_

|
. L 4 /
¢ advice to avoid stress?, ./
M /

\..,___ T
iy .
— e d e il \
{’J \\\

N . T
\\;____,.\-.“ ) n//

~~What do you think is the main.

7stress factor in teenagers? ./
/

each day

CRAMMAIL!

Affirmative

i am late for work.
You are a student.
He is Italian.

(he/she/it)

We are teachers.

You are employees.

They are on
holiday.

| am not late for
work, {I'm not)

You are nota
student. (aren’t)

He is not Italian.
{isn’t}

\We are not
teachers. [aren‘t)

You are not
employees. (aren’t)

They are not on
heliday.(aren’t)

| Interrogative

Am | late for work?
Areyou a student?
Is she Italian?

Are we teachers?
Are you

employees?

Arethey on
holiday?
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ANSWERS SHEET

LIVING WITHOUT STRESS

1. Match the pictures with the correct word.

a. Learning to say no
b. Simplifying your schedule
c. Listening music
d. Reading a book

e. Have a blast

AJ«\»

2. Read the short text and underline the new vocabulary

Stress is a major problem for teenagers for
example: school, especially homework, exams
and pressure to do well, relationships with
friends, boyfriends and girifriends, lack of
sieep, etc. If your life is full of stress there are
some simpie things that you can to do to get
your life to a more manageable level. For

example: Simplify your schedule, a schedule &

| a major cause of high stress.

Learn to say no to the rest and siowly get out
of commitments that are not beneficial to
you. Doing things that make your child feel
good for example, some people prefer reading

a book, meditate, listen to music or take a

naturewalk. Find waysto have blasteach day,
even if it’s just for a few minutes, spending
time connecting with your family and friends
also if you like to do exercise , you can go
running or practice some sport. How did | do
ali of this? One thing ata time. ! changed one
habita month, and gradualiy over the course
of a year or two changed many things in my
life.

I will not guarantee that ali of these will work
perfectly, because each person is different.
Pick and choose the ones that will work best
for you, and give them a try. One ata time.

School timetable
B




3. Read the short text again and choose the best tittle for the text.

| e.

a.
b.
@ My new life with stress out
d.

Learning how to exercises

How to choose a good book

How to learn to say no i3

Let's go to have a blast s

4. Read the short text again and write true (T) or false (F)

a.
b.
C.

d.

Doing exercise is helpful when you have stress { ')
Have a stressful job is it healthy ( =)
A full schedule is a major cause of high stress. ( 1)

Don't spend time with your friends when you are stress ( -~ )

5. Read the text and fill in the blanks.

=

/'

-

a.

C.

d.

For you, what is the best -"3\;] Answers will

is @ major problem for teenagers
Did things that make youy child feel
Find ways to have each day
You can go or practice some o a

NOW ... YOUr opinion
—Y TN

N GCRAMMAIL?

. . - / Affirmative | Negative | Interrogative
~ advice to avoid stress?, ./ YoM
-~ | am late for work. | am not late for Am | [ate for work?
/ work. {I'm not}

N '-.__ —
“"“"-——--"u You are a student.  You are nota Are you a student?

student. (aren’t)

— /n'-\/’— -H\;/"‘:_\‘\
g ..

J "‘\\ He s Italian. He is not ltalian, Is she [talian?
| o ) (he/she/it) fisn't)
Answers will (’, What do you think is the mairr, We are teachers, We are not Are we teachers?
va l\',. g i / teachers. (aren’t)
o /stress factor in teenagers? -
{ | You are employees. You are not Are you
oy —<_ . y - 4 employees. (aren’t) employees?
"‘—'——"L'\-_ﬁ_ i They are on They are not on Arethey on

holiday. holiday.{aren’t) holiday?
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;3 2. TEACHING VOCABULARY
) : " The teaching o f voc al)ularycaﬂ_hg, done using presentationand discovery techniques
' e T P
| {PRESENTA rx(w IE,  CHNIQ UES )
) These techmqu g g of the words as follow
These te techmqucs invol ve the teacher presenting the meaning of © ollows:

Realia. This technique means bringing the ‘real’ thing into the classroom. The teacher
holds up the object, says the word, writes it on the board and then gets studenis o

r———y

repeat it.

: Pictures. These can be board drawings, wall pictures and charts, flashcards, magazine
' pictures and any other visual representation. They can illustrate concepts such as
above and opposite as well as concrete nouns.

‘Mime, action and gesture. Actions are probably beiter explained by mime. Actions
verbs or pr'épcisit'ifohs of movement are easy to present in this way.

Contrast_ We can present the meanmo of a word by contrasting it with its opposite.

This techmque can ensure students’ understanding of a new word.
—

it ]

B L S e

Enumeration. We can use & genera] word and explain it by enumerating or listing
various items. We can say present the meaning of the ‘appliance , ‘clothes’,
‘vegetables’, etc. using this technique.

Teaga

Explanation. This can be used With intermediaie students. The explanation of the
meaning must include explaining any facts about its use or its register, too.

Tr anslatio n. This technmique could be useful when presenting the meaning of abstract
words. However its overuse could discourage students 1 from interacting with

words.

Modellin g. This can be used 1o present the pronunciation of a word. The teacher Sd}’S z
the word and then gets both choral and individual repetition. He or she can use
gesture, pictures or the board to'indicate the main stress mn a word.

2 I e A
v @S,CQVERY TECHNIQUES ) -
sing these techniques require students working out the meaning by themselves.
Matching. Students can match words to pictures or definitions. To do so, they will
have io use their dictionaries whether bilingual or monolingual ones depending on

their language level

Find out. Students are given pictures and they have to find out the meaning of the
numbered jtems. They have to fiod the new words from their background knowledge

or from their_pears.

Mind map. This technique helps students to group words into areas; thus o expand
the sense relations of the Word. E.g. Write ali the words refated to family members. 4

Word formation. Students are asked to find out the meaning of new words by
1 i I o |
looking at the suffixes or prefixes. E.g. pre-American, undercook, dishonest, etc.

Guessing the meaning. Students have to guess the meaning of words which have
been deleted by using the context.. Individually orf in pairs they have to think of ag
many wonls ay passibic to fill in the passage.
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Unit5 Reading

e

i What is reading? "
: Reading is one of the four language skills: reading, writing, listening and speaking. It i a
;%: receptive skill, like listening. This means it involves responding to text, rather than producing
! it. Very simply we can say that reading involves making sense of text. To do this we need to
. understand the language of the text at word level, sentence leveland wholg-text level. We also
f need to connect the message of the text to our knowledge of the world. Look at this sentence,
i ; for example: i,
The boy was surprised because the girl was much faster at running than he was.

';"“g_"""‘l_ <. To understand this sentence, we need o understand what the letters are, how the letters join
%’Wﬂ:&—%fe together 10 make words, what the werdﬁhﬁam and the grammar of the words and the sentence. ;
<3 But we also make sense of this sentence by knowing that, generally speaking, girls do not runas

fastas boys. Qur knowledge of the world helps us understand why the boy was surprised.

-

=

\

¢ Key concepts —>3 \O.i'; L

: Can you think of reasonswhy learnays may find fmd read mgdlfﬁcult’
i" e g e i —

A text is usually longer than just a word ora Jenty._ce It often contains a series of sentences, as

in a letter or even a postcard. These sentences are connected to one arnother by grammar and
, vocabulary and/or knowledge of the world. Reading also involves understanding the cmnecnon
| berween sentences. For example:

' The boy was surprised because the girl was much faster at running than he was. Then he
; found out that her mother had won a medal for running at the Olympic Games..
} The second sentence gives usa possible reason why the giri was s0 good a running. But we can
J only understand that this & a reason if.we know that Olympic runners are very good. This

means we need 1o use our knowledge of the world to see the connection between these two
i sentences {coherence). The grammaricallinks between the sentences {cohesion) also help us
see the connection between them. For exampﬁe in the second examnple sentence ‘he’ refers 10 .
‘the boy” in the first sentence, and *her’ refers to ‘the girl". .

When we read we do not necessarily read everything in a text. What we read depends on
why and how we are reading. For example, we may read a iravel website to find a single piece of
infotmation about prices. But we may read a novel in great detail because we like the story and
the characters and want to know as muchas we can abowt them.

These examples show us that we read different text types and we read for different reasons.
! Some exainples of written text types are letters, articles, postcards, stories, information
; brochures, leaflers and poems. Ali these kinds of text types are different from one another. They
i have different, lg‘g&g;l}s:_rlgzgyhts__(thé ways in which text i placed on the page), topics andkinds of
' language. Learning toread also involves learning how to handle these diff<rent tex types.
| : NNP
| - fon ;'3_\1 N EQ 3

= &t&@‘?;\,‘):" ;Q\Q“

o

horell € & c_hg@.‘{mﬂ\“ : =
L Le;ew,\e*; a-gO\END S '
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Reinforee language

On the other hand. 11 you know that working on certain language structures
or vocabulary is what your students need, this is the opportunity for vou to-
work some language patterns presented in the listening or some related
vocabulary. You can include some cloze or multiple choice exercises
focusing either on grammar or vocabulary.

Example
Camplete this text svith one of the verbs from the box. Use the correer form

of the verb.

5 TEACHING READING

Taking nto aecount the nature of reading the following teaching stages far the

. . L]
teaching of reading are suggested:

Before reading

ia.

Arousg interest and help prediction
Encourage students to think about and discuss what they are going to rcad
by using prompts such as realia. visuals, references to your students’

experiences and questions.

Foeus your students’ attention on the text layout and format Is it a
magazine article, a letter, a brochure, etc? What can be predicted from the

pictures or diagrams or tables accompanying the text?

At this stage, do not worry about the grammar mistakes since the aim is not
accuracy but to interest and motivate students.

Teach any key words
Consider whether there are any words essential for the comprehension of the

text that need to be pre-taught. Present these words through visuals,
matching exercises, realia, translation, etc. Then, check if the meaning is
clear for everyone. As students will encounter the new words in their written
form, it is not necessary that they leam how they are pronounced.

Sct a task to assist overall understanding _
This ean be in the form of two or three gist questions, ora task. It is also

o =

advisableto tell the students the type of strategies they might employ.

Example
Choose a headline from the three options given.

Don’t try to read everything. Just read the first sentence in each paragraph
and try to get a gencral idea of what it’s ahout so that you can select the

31T e -
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Offers and suggestions
Maling offars
& There are several ways of offering help to

someone else:

Can ¥/wve help you to cook dinner?
Shalfl I/we clean the car for you?

I canfI could/IM lend you some money.
Why don’t I carry that bag for you?
Suggestions R PR SEAPIR P
¢ lLet's/ let's (not):
Let's take the a trip this summer
Let's not take the fery.
¢ Could:
(maybe) We couid go to Costa Rica.

& Why don't....?/Why doesn't...
Why @@em t Tam catt her tOﬂign it.
¢ Why not...

Why not ca!l her right now.

& How about....?
How about staying at youth hostels.
Yes, how about the hostel in the rain forest?

Order / Advice

- To give orders and advice, we use;

Must had better ought to/should could
e T T T A BT R T B SO A R & s —
Strong less strong

Order
¢ Must: when I tell you to do something
You really must start locking for a job.
huwc..,t:
& Should and ought to: to say that somethlng
15 advisable.
They should/e ught to go on some job
interviews
Could: it's only used to give 2 sugge
You could go to see a doctor
& Had better: when you believe that something
bad will happen if the person does not follow
the advice.
l(ilds, WU {d better |
the school bus.

stion

usually use the contraction’d better

e DY Ut TSP TN

- Madals

H SAE — J
F e ot | e

e g Pl syt B

Preferences/desires .
Use pirefer, would prefer and wo
to talk about things or activities that
better than other things or activities
oPrefer and would preferimay be folk
a houn, a gerund, oran infinitive.
I usually prefer the newspaper.{no
Would Bl prefer reading a magazi
He would prefer to watch TV

- & Would rather: can only be followed |

form of the verb.
I'd rather cook dinner at home.
) The negative of I vathe: Is ¥d 2a
I'd rather not have dessert.

- & A comparison with v may be foi

wouid preier+noun/gerund.
Lani prefers comedies to action m
I prefer visiting friends to attendir

¢ A comparison with than may foli
rather+base form of the verb,
They'd rather eat out #han cook,

Necessity/ obligation/ prohib
Obligation
& Mustithe authority comes fram &
Your father says o you” You s
by 10 o'clock.” |
¢ Have to: (there's an external authy
reason)
You remember what your father s
"1 have to be home by 10 o'cock

Profibition

- & Musn't: it means “don't do it”

You musn’'t open the door before
stops.

Necessity

70 talk about something which you
you want but it's ot necessary.

© @ Needn't

+ & don't need to
¢ don'thaveto
. The full form had better is very formal, We ' y

.)‘-'

You need’t’ pay me back the ma
. GWe me untll next week :

z-»‘- £
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Competencip IEE DIVERSOS TIPOS DE TEXTOS EN INGLES COMO IENGUA EXTRAMIERA: Se

define come una interaccién dindmics entre el lector, el texto v los contextos socioculturales
gue enmarcan s lectura. Se trata de una comprension critica porgue supone un process activo
de construccion del sentido de los diversos tipos de textos que lee a través de procesos de
comprension literal e inferencial, interpretacién y reflexion. En tales procesos, €l estudiante
pane en juego habilidades, saberes y actitudes provenientes de su experiencia lectora y del
mundo que fo rodes, tomando conciercia de las posibilidades y limitaciones que ofrece el
lenguaje, la Comunicacion v el sentido.

Esta competencia taMbién implica que el estudiante sea consciente que fa lectura de textos
cumple propésitos especificos, como disfrutal, resolver un problema o una duda, seguir
instrucciones, investigar, defender una posicidn, entre otros.

Asimiso, |a coMpetencia Considera la lectura de diversos tipos de ftextos, es decir, estos
textos pertenecen a diferentes géneros, épocas y autores, y estan situados en espacios y
tiempos determinados. Esta diversidad textual se presenta en diferentes formatos y soportes,
comoe el impreso, digital y Multimodal, cada cual cor sus caracter! Sticas Y particularidades.

Para construir el sentido de los textas que lee, es indispensable que =t estudiante participe en
Practicas sociales de lectura en inglés que se presentan en distintos grupos o comunidades
socioculturales. Al participar en tales précticas de lectura, el estudiante contribuye con su
desarrolle integral, asf coMo el de su propla comunidad, ademas de conocer e interactuar con

contextos sociocuiturales distintos al suyo.
Esta competencia implica fa combinacién de las siguientes capacidades:

¢ Obtiene informacién del texto escrito: o estudiante focaliza y selecciona informacion
expiicita en textos escritos con un propésito especifico.

“Infiere e interpreta informacion del texto escrito: el estudiante construye e sentide del
texto. Para ¢llo, establece relaciones entre la informacion explicita e implicita de éste jpara
deducir una nueva infolmacion o completar los vacios del texto escrita. A partir de estas
deducciones, el estudiante intefpreta la relacion entre la informacién implicita y la
informacion expiicita, ast comae los recursos textuales, para construir el sentido global y
profundo del texto, y explicar el propésito, el uso estético del lenguaje, las intenciones del
autor, asi como la felacién con el contexio saciocultural def lector y del texto.

Reflexiona y evaliia la forma, el contenido y el contexto del texto escrito: los procesos de
reflexign y evaluacion estan relacionados porque ambos Suponen que el estudiante se
distancie de los textos escfitos situgdos en épocas y lugares distintos, y que son
presentados en difefentes soportes y formatos. Para ello, compara v contrasta aspectos
formales y de Contenido del texto con la experiencla, el conocimiento formal def lector y
diversas fuentes de inforfMacién, Asimisrio, emite una opinién personal sobre aspectos
formales, estéticos, contenidos de los textos considerando los efectos que producen, la
relacién con otros textos, y el contexio sociocultural del texto v del lector.
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ndares de aprandizaje de fa competencia “Lee diverses tinos de textes en inglés

como lengda extranjera”

Mive!

s ) R TR .~ | s -
Descriptidnde losnivele s defdesarrallo de Ja competencia R

5

Mivel
destacado

Llee diversos tipos de texto en inglés con estructuras complejas v vocabulario variade v especiaiizado. integra
Informacion ambigua o contrapuesta ubicada en distintas partes del texto. Interpreta el texto para construir su
sentldo global & partir de informacidn relevante y complementaria. Reflexiona sobre ias formas y el contenido del
texto asumiendo una posicldn; evalda el uso del fenpuzje, Ibs recursos textuales, asfi come el efecto del texto a
partir de su conocimiento y del contexto socic cultural en el gue fue escrito.

Nive
esperado al
final del
ciclo Vit

Lee diversos tlpos de texto en Inglés con slgunas estructuras complejas v vocabulario varlado y especializado. |
Integra informacidn contrapuesta ubicada en distintas partes del texto. Interpreta e texto integrando la idea
principal con Informacidn especifica para construir su sentido global. Reflexiona sobre las formas y contenidos del
texto. Evalda &l uso del lenguale v Jos recursos textuales ast como e efecto del tento en el lector & partir de su

conocimlento y del contexto soclocultural.

Nivel
asperado al
final del
cliclo W1

Lee diversos tipos de fexto en inglés que presentan estructuras simples y algunos elementos complefos con
vocabulario cotldiano. Ohtiene Informactdn e integra datos que estdn en distintas partes del texto. Realiza
Inferencias locales partir de informacion explicita e implicita & Interpreta el texto seleccionando Informacion
relevante y complementariz. Reflexione sobre aspectos variados del texto evaluando e usc del fenguaje y la
intencidn de los recursos textuales més comunes a partir de su conocimilento y experiencla,

Nivef
esperada al
finad de}
ciclo v

Lee diversos tipos de texto en inglés que presentan estructura simpie con vocahbulario de uso frecuente, Obtiene
informacidn poco evidente distinguiéndola de otras préwimas y sermejantes, Reallza inferencias locales & partir de
informacion explicita e implicita interpreta & texto relacionande Informacién relevante para construir su sentldo
global. Opina sobre sucesos e Ideas importantes del texto a partir de su propia experiencia,

Nivel
esperado al
final del
clclo 8/

Lee diversos tipos de texto en inglés que presentan estructura simple en los qdeﬂp_r-edominan expresiones
conocidas e llustraclones que apoyan las ideas centrales. Ghtiene Informacion explicits y relevante ubicada en
fugares evidentes del texto. Realiza inferancias locales & partk de informacién explicita e Interpreta e texto
relaclonando informacién recurrente. Oplna sobre ko que més le gustd del texto lefdo.

Nlvel
esperado &
final dei
cclo 1l

£ste nivel tlene como base el nivel 3 de ko competencia “So comunica oralmente en inglés como lengua e_xf.;ah_jera”.

Nivel
asperade 4
final drt
ciclo i

Este nivel tiene como base e nivel 2 de la competencla "Se comunica oralmente en su lengua materng”,

Nivel
esperado al
final del
ciciol

Este nivel tiene comp base e nivel 1 de la competencio “Se cominica oralmente en 0 lengua materna”.
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Competencls ™ ze diversos ﬁpus de te textos en inglds como ﬁengua extranjera” Egr:@e i Jg_}f

Cuando o estudiante lée diversos tipos de textos en inglés como lengua extranjera, combina fas s gmentes capacrdades

o Obtiene informacién del texio escritc.
¢ Infiere e Interpreta informacion del texto eserith.

» Reflexiona v evalila b Torma, el contenido v o contexto del texto escrito,

Descripetin del nivel de la competencla esperado at final del cido Vi

Lee diversos tipos de texto en inglés con algunas estructuras cémpiejas v vocabularlo variado y especializado. Integra
informacidn contrapuesta ubicada en distintas partes del texto. Inteipreta el texto integrando la idea principal con informacién
espec!fica para construir su sentido global. Reflexiona sobre fas formas y contenidos del texto. Evalla el uso del lenguaje y Jos
recursos textuales, asl como @ efecto def texto en el lector a partir de su conocimiento y del contexto saclocultural.

DESEMPENOS TERCER GRADO DE SECUNDARIA

Cuande e estudiante lee diversos tipos de textos en inglés
come lengua extranjera y se encuentra en proceso hacia €

nivel esperado del ciclo Vi,

realizs desempeiios como los

siguientes:

&

Identifica informacién explicita, relevante vy
complementaria integrando datas que se encuentran en
distintas paries del texto que contienen varios elemantos
complejos en su estructura vy vocabulario variado, en
diversos tipos de textos escritos en Inglés.

Deduce diversss relaciones |dgicas (adicion, contraste,
secuencia, semejanza-diferencia, causa y consecuencia) y
Jerdrquicas (ideas principales y complementarias) en
textos escritos en inglés a partir de informacicn explicita e
implicita. Sefala las caracteristicas de seres, objetos,
lugares y hechos, y @ significado de palabras, frases y
expresiongs en contexto.

Explica e tema y e propdsitc comunicativo. Efemplo:
intercambiar Informacién personal al presentar a alguien vy
a s mismo; hablar sobre personas, medios de transporte,
deportes, entretenimiento; discutir aceica de costumbres,
hébitos, noticias, wiajes vy expeiiencias; descriii
acontecimientos  histdricos, accidentes  vehiculares,
condiciones de viaje, noticias; intercambiar informacién
personal; comparar estilos de vida; hacer planes; quejarse
y disculparse. Distingue b relevanie de lo complementario
clasificando y sintetizande fa Informacidén, vinculando o
texto con su experiencia para constivir & sentido del
texto escrito en inglés, y relaciondndolc con sy
experiencia y sus Conocimientos, y con otros textos y
lenguajes.

Opina en inzlés de manefa orzl o escrita sobre &
contenido y organizacidn del texto escrito en inglés, asi
como sobre € propdsito comunicativo y la intencién del
autor a partir de su experlencia y contexto. Compara
textos entre & para sefialar caracteristicas comunes de
tines textuzles y géneros discursivos,

DESEMPENIOS CUARTO GRADO DE SECUNDAR!A

Cuando ef estudiante lee diversos tipos de textos en inglds
como lengua extranjera y se encuentra en procesc hacia ef

nivel esperado del cicle VA,

realiza desempeios como los

siguientes:

L3

Identifica informacidn explicita, relevante v
complementaria intagrando datos gue se encuentran en
distintas partes del texto o en distintos textos al realizar
una lectura intertexiual, que contienen varios elementos
complejos en su estructura y vocabulario variade, en
diversos tipes de textos escritos en ingiés.

Deduce diversas relaciongs Idgicas (adicion, contraste,
secuencia, semejanza-diferencia, causa y consecuentcia) y
jerdrquicas {ideas principales y complementarias, vy
conclusiones) en texios escritos en inglés 2 partir de
informacién explicita e implicita. Sefiala las. caracteristicas
de_seres,.ohjetos, lugares—y-hechos-y._al [_significado de
palabras, fras es y expresiones.en contexto..

Explica ef tema y o propdsito comunicativo. Ejemplo;
Hablai acerca de actividsdes en curso, temporales vy
habituales; discutir acerca de situaciones imaginarias,
obligaciones y reglas en la casa, actitudes vy
comportamientos, preferencias, hébitos  pasados,
problemas y soluciones, productos fabricados, inventos,
planes y predicciones; expresar deduccion, imposibilidad,
posibilidad, obligacidn y necesidad; secuenciar eventos y
compartir intereses personales. Distingue lo reevante de
lo  complementario  clasificando  y  sintetizando  la
informacidn vinculando el texto con su experiencia para
construir & sentido del texto escriic en inglés, vy
relacionandolo con su experiencia y sus conocimienios, y
con otros textos, lenguajes v contextos.

Opina en ingléds de manera oral o escrita sobre €
contenido y organizacidn del texto escrite en inglés, asf
como sobre & propdsito comunicativo vy fa intencién del
autor a partir de su experiencia y contexto. Compara
textos enire s para sefalar caracteristicas comunes de
tipos textuales y géneros discursivos,
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