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( l. GENERAL INFORMATION: 

l. IDGH SCHOOL

2. AREA

3. GRADE

4. GROUP

5. CLASS DURATION

) 
: "Dos de Mayo" 

: English 

: Fourth 

: "D" 

:11:00 -11:45 

6. DATE

7. NUMBER OF STUDENTS

: Wednesday, September 11 st, 2019 

: 22 

8. TEACHER : Karina Isabel Culqui Gil 

[ 11. DIDACTIC UNIT: ] 
"Food from around the world" 

[ 111. TITLE OF THE LEARNING SESSION: j 

4l.�Qillfil�lntc�, _,_IJatiQJla Lf Q_Od 
[ IV. EXPECTED LEARNING: j 

€MABILITY :PEDO!RMANCE INS1ilftliJ'MENTS 
€{))M)?:IE,.1ENCE� 

Text production 
• Describe different kind of food • Get describe their Observation guide 

(Speaking) 
in oral way. favorite food in orally Pictures 

• Organize and develop the ideas way worksheet 

consistently and cohesive. 

��.11tp
(J
,. ,[j}� 

--------------�----:::::�+-------------
Presiente de jurado evaluador 

Dr. Isabel del Rosario Pantoja Alcántara 
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( V. DIDACTIC SEQUENCY: í

STAGES SEQUENCY TIME TECHNIQUES 

• Teacher greets and introduces herself to the class; and establishes some rnles for the class duration.
• Teacher shows pictures about international food at the projector, she asks to students some questions such

as: what can you see in the pictures? Have seen this food before? Where is it from? What color is it?

f""' 
What shape is it? How does the food look like? Have you ever tasted it before?

� • Then teacher gives students sorne inforrnation about the food in the picture in order to contrast student 's
15' Wann up 

� previous knowledge.
• Students guess the tittle of the topic: "Describing intemational food"
• Teacher write down the goal of the class" Describe intemational food in oral way"
• Students receive the worksheet, teacher ask them to complete the task 1. (Students discover adjectives to describe

food) in a whole group teacher encourage students to describe one of the intemational foods presented befare.

r,:¡ 
• In exercise 2 Students complete the dialogue about sushi using previous adjectives then they have to 

• Systematic¡;.;¡ practice it in pairs. 
u 

• In exercise 3 students work in pairs talk to each other answering sorne questions about the food show in the observations
u 20' 
o picture. • Picture
� describíng=-- • Then students share their own infonnatíon about description picture to the whole class.

• Students choose one picture and discuss in groups of fíve rnembers about the food then describes the food

f""' 
their have chosen to the whole class, using the adjectives learned.

� • Metacognition: Pícture 
=-- 10' 
f""' describíng � Teacher ask students following questions: 
o How can I describe my favoritefood? 

What adjectives can I use to describe food? 

HOMEWORK 

No task is assigned. 
RESOURCES 

l. Board and rnarkers
2. Worksheet
3. Pictures
4. Projector
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VI. PHONETIC TRANSCRIPTION: 

- Sweet /swi:t/

- Salty / SJ:lti/

- Sour /' saml/

- Spicy /' spa1si/

- Fresh /'frEJ/

- Adjective [' aed31kt1v]

- T aste [' terst]

- Describe [dr'skrarbJ

- Pumpkin ['pAmpkmJ

- Pie ['par]

VII. REFERENCES: ] 

l 

- Ministerio de Educación (2016) Programa Curricular de Educación Secundaria de

Educación Básica Regular. Lima-Perú

- Tice, J (1997) The mixed ability class (free edition). London: Richmond Publishing.

- https ://www.cambridgeenglish.org

� http://www.perueduca.pe 

- https://www .education.com/worksheets/

:::s: = 

. ------- -�------
Presidente de jurado evaluador 

<= �

4�� ----
Bachiller 

Dra. Isabel del Rosario Pantoja Alcántara Karina Isabel Culqui Gil 
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"INSTITUCIÓN EDUCATIVA DOS DE MAYO'' 

Describing 1ntr•·national f ood 

Pizza 

ltaly 

Ceviche 

Peru 

1 ..

Tacos 

Mexico 

Pumpkin pie 

USA 

l. Label each picture using the adjectives from the box.

Spicy Sour Sweet Fresb 

® 

Salty 

2. Complete the dialogue about sushi using adjectives then practice it in pairs.

Paella 

Spain 

© 

( StudentA ] [ StudentB ] 

What' s the food in the picture? It is ..... .......... .............. . 

Sushi 
Have you ever taste it? Yes, Ihave 

Could you describe it? 

Do you like it? Y es, I love it. 

ENGLISH 



"INSTITUCIÓN EDUCATIVA DOS DE MAYO" 

3. Talk to your partner ask and answer the following questions about the food show

in the picture.

• What is the food in the picture?

• Have you ever taste this food?

• Do you like this food? Yes, or no, Why?

• How <loes it taste?

• Can you describe this food?

4. Choose only one picture and discuss in groups about the food then describes the

food you have chosen to the whole class.

Tacos Pumpkin pie 

Paella 

GRAMMAR: 

ADJECTIVES TO DESCRIBE FOOD 

TASTE 

Sweet, salty, bitter, sour, 

spicy, juicy, fresh, tasteless, 

hot, mild, disgusting. 

ENGLISH 

SHAPE 

Round, · square, straight, 

triangular, oval, sleek, blobby
? 

flat, elliptical, crooked, wavy. 

COLOUR 

Red, pink, orange, black, 

yellow, blue, dark, green, 

purple, white, grey, brown. 
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Conclusions 

,oking ahead 

8G 

6 Studenrs write a letter of application for a job. (any leve!) 
7 Scudents wrice the descriptiori of a room while listening to music. 

(intermedia te) 
8 Studcnts send e-mail messagcs (real 01 wuuJaccd) tv v<her l�ngiish 

spcakers around tbo wodJ. {uny levd) 
9 Students write invitations of various kincls. (clememary/imenn:diate) 

In this chapter we have 
• looked at the reasons for teachlng writing: reinforcement of learnt 

language, the development of the student.l' language through the 
activity of writing, the appropriacy of the activíty of writing far 
sorne styles of learning and the importance of writing as a skill in 
its own right. 

• said that what students write will dcpcnd on leve! and the 
motivational e ffect of the task. In general, students should practise 
writing postcards, letters, forms, narratives, reports and articles - as 
well as (perhaps) more trívolous tasks. 

• studied four writing sequences. 
• tacklecl the difficult subject of correcting wriling, mggcsting that 

over-corrcction should be avoided and that teachers should alw,¡ys 
strive to be encour agíng. 

• pointed .out that, while handwriting is a matter of style. teachers 
should expect students to write clearly and legibly. In sorne cases, 
students may' need special help in the shaping of letters, for 
example. 

• The neKt two chapters are about t.he spoken word. They mlrror 
many of the comments made abovt reading and wl'lting. 

• After that comes Chapter 11 on textbook usf, a vital teacher skill, 
and then Chapter 12 on lesson plánning. 

1i 

Whilt kind of 
speaking sho<1ld 

students do? 

Why encourage 
students to do 

speaking tasks7 

• 

• 

• 

• 

• 

• 

• 

to teach 
aking 

What kind al spc¡¡king should studc_nts do? 

Why encourage students to do speaking tasks? 

What do speaking activities look like? 
How should teachérs correr;t speJking? 

What else should teacher5 do during a speaking activity? 
How do spenking activitics fit into ESA? 
More spcáking suggestions 

ll is import;¡nt to be clcar about the kind of spcak.ing this chapter is 
_t.11king about. \Ve are not going to look at controlled languagc 
practice whcrc s:tudents saya iot of scntcnccs uning a. pu.rticufo.r piccc 

of grammar or a particular function, for e.xamplc. That k.ind of 
spcaking belongs in Cbapter 6 an<l is connected with Study. The 
kiod of speaking we are talkiog about bcrc is almost always an 
A,tivat, excrcise (see Chaptcr 4). In othcr words, thc ,r;udenrs aro 
usíng any ancl ali thc lan�age ot their c,munand to pcrforn1 somc 
kind of oral task. Th, important thing is ,hat therc should be a tnsk 
tó complete ond that the students should want to complete it, 

Thcre are tlucc basíc reason, why it is a good idea to givc srudcnt5 
spc<lk.ing tasits which provokc thcm to 11,e � ami any l"nguagc at 
thcir comrnand. 

Rchcarsal: gctting studcnts to have a free di�cussion givcs rhcm a 
chance to rehearsc hiwing discussions 01Hsidc the cfassroom. 
f-fo•,ing thcrn take part in a role·píay at an airport check-in c.le�k 
allow1 them to rchcarsc such a real-life cvcnt in clic safcty of the 
cl.assroóm. 'fhis is nor tbe sa.mc as practicc in which more detailed 
study takes place; instearl it is a way for st.udcnts to 'gct thc fccl' o[ 
what comrnw1ícnt:ing in the foreígn bngu,gc rc:tl!y fccb like. 

Fccdhnck: speaking tasks where st1Ldcnts are trying to use a.U an<l 
any language thcy kn_ow provide, feedback for bocli tcacl,cr and 
,tudr.nts. Tcachers can scc bow wcU thei, class is doing nnd what 
languagc_ problcms they are having (ü1.1t is a good rcason for 

87 

� 
e 
"5l> 
-�
� 

....:l 
t3 
-

::, 
CI 
....:l 
::, 
u 

....:l 
¡:;,:.¡ 
"° 

<C 
;!l 

<C 
z 

c2 

� 



'h.-.t do spe..i1<ing 
activities look 
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'boomerang' lessons); studcnts can :úso sce how easy they li.nd a particular 

kind of spcoking ami whnr thcy nce,l to do to improv<. Spea.king ,ctivit,cs

can givc thcm enormous confidence and satisfaction, and with sensitivc

tcacher J:,ru.idance c:111 encourage thcm into furthcr sludy. 

Engagtmcnt: good speaking activitics can and should be high!y 

motiv..ting. 1f al.l thc students are purtidpat.ing fully- wd if thc ttochcc h�, 

set up thc acri-:it:y prope,'.y ami con thcn give sympathcric and useful

fo::dbock - t.he¡- will get tmnrndous sntisfaetiou frorn it. Many •peaklng 

tasks (role-pfoying, discus,ion, prahle01-solviog etc) are intrínsícally 

enjoynblc in thcmsdves. 

Jn the foUowing four c.xamplt!s, we a.re going to look ut vcry diffen:nt

speaking activitics, from punle·like tllsks to mo,e involvcd mlc-playing. 

All thc. activities ,atisf; the t.hiec rtasons for speaking ta,ks which wc

mentioned abovc. 

Ex<1mple 1: information gaps (elernenta,y/intennediate) 
Onc typc of s¡,cal<lug activity involves thc so-c,Jlcd 'inforrnatiun g�p• -

whcrc two ope:tker, have diffcrcnt p�rts ofinfocm•tion mikiug up a whole. 

Because they h�vc differcnt i.nformation, theie is a 'gap' bctwccn ú,cm. 

Onc popular infonnat:ion.•g,;¡.p acti.vity is called 'Describe and Driw'. ln 

· this ncrivity onc stu<lent has n picturc which he ar she r'nll5t not 1htnv hb or

her piUlnet (tcachen :i;omc:tirne!S llkc to use surreali$t p�intí.ng:s - cmpty 

<loonvays on bcachcs, tr:uns coming out of füe¡,luce, etc). AH the partocr 

lm ro do is drnw the picture without look.ing ,t thc origin•l, so the onc 

with thc picmrc will give instructjons and dcmiptioni, and thc 'artist' will 

ask 911cstions. 
Describe and Draw has ma11y of thc clcmcnt, of an ideal spcoking 

actívity. lt is highly motivating (if used only vcry occasíonaUy), thece is a

real purposc for thc communicatioH taking place (thc information gap,

complction of thc task), and rumost a.ny language can be used. Remember 

to sw,.p thc srudents' roles around íf thc 2ctivity is u<cd more than once, so 

thac the dcscribtr bccomes thc drawer snd vice-versa. 

A further e.,tension of thc information gap ide• occun in thc following 

story•tcliiog activiry. . . . .. 
The teai:licr púts t.he class into four gióúj,s, i::tl.ling them A, B, C and D. 

To each group he givcs onc of tite following pictutes. 

Frorn Touchdowrt far M,xico by Jeremy H•m1ct; D'Ar<y Adri•tt Vallancc 

and Olivi• Johnston 

The groups have to memorise evcrytlúng they can nbout !he picturcs -

who's in thcm, what', l»ppening etc, They can tolk about thc dctoils in 

thcir groups. 
Thc tcacher now collccts b•ck the pictUJ:c, and •sks for ene student 

from cach group (A, B, C and D) 10 forro a new four-pcrson group. He 

tcUs thc,n th•t they havc coch seco a diffc.rcnt picturc but that the pictures 

t:lkl:n togethcr - ln sorne ordcc or othet - tcU a story. The tMk iJ for thc 

students t<> work out whaf the story ia, Toe only W<-Y tbey can do th.i, i, by· 

dcscrlbing their picturcs to cach othcr ond. spcculntíng 011 how t!1cy 01c 

con11ected. 
The finnl stories muy be different. Thc group• tell thc whole e.las, wh:>.t

their version is, ond thc tcoeher can flMlly tc-,how the pict\lCCS. 

This story-tdling uctivity can, of course, be used as a prelude to written

nan:ativc wotk. 

E�ample 2: survey1 (elementary) 

Oi,e vn.y of provoking convcrsntíon wd opinion e.·«hange is to g,:t 

students to conduce qucstionniiies and svrv,cys. If the students pion thcse 

questiononires themsdves, the activity bccomcs even more useful. 

In this exarnple for elemcntary studcnts, the prcsent perfect tense has

recently j,cen introduced. __ The tea_cher wants_ s,tu_dents_ to nctivate .U theír

lnnguage knowledgc. and would be only too happy if this prnvoked onrural 

use of the present perfect. 
The mpic is sleep - way, of ,lceping, s!eeping expcricnccs etc. First of

a!l, the teacher ta\ks about sleep. Perhaps he tells • swry nbo1.1t not heing 

able , to slccp, about :i iúghtronl'e, Ot' about 5omeo11c ht has st:t:n

sleepwaJking. He gets studcnts to give }iitn a, tnud1 '.tecp' vuc11b11iary a., 

thcy can (e.g. 'droarn', 'nightmarc', 'walk in yuur slcep', 'hc:ivy tl<:cp<:r', 'líAht 

¡leeper'). The srudents 110w work in pairs to plnn que,tiuns for tbeit sloep 

qucstionoa.ire and thc teacher goe, rouml hdplng where, n«:ess,1ry. 

. A simple studcnt quesúonn;Úre nüght end u¡> lookini,: likc this: 
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------�--- __ ... -...... -·

language Teaching 
�,,e,�, .,. Methods 

::- ;;..;: .. , Is n ,· ,¡,",h · 
V.t!ciil Za.v.1leta Gont.a.ies 

,., ---
-------

-- -.,.;:;;---
• f:r:;� ;�,•:"ttion is p,úd to th .. · oon1,'1:t oftexts 

• Ln::::e .J!' �i;; .atte-11lio.n is givi!fl to pronunci.uion 
O(hy � .. �41>< +<> l,!'�1.s 
• The tt•suh of t!'lis .,ppro,1d1 !s u.o;u ... :llr ..tn í.n.1bi1ity on 

�.� ;,.,� ,c.i ::he students ro t:$e thc- l.1.ng:.1age for 
c:r.,mt:.r..:-ation 

KARINA ISABEL CULQUI GIL 

09/09/2008 

-- _ _,.. ----- y::· .e,a�3-
,.. 

-Grammar Translation Approach

• NX"'..:,;: � on vdr.�m.cio.:::-¼.�-i:.-g. i.e. t� i.:m a.nd the 
i.nfl.e-=ntmoiwote.s, �� f..i.te_ �cCI-T'""'or rules- 1,., ,.,e,y c•�s;�,-

• .A, :ypkal cx:n::is..• is::> ::.--;;�He- 5enre:1�--s�m tJ-:í!' :,n:;:itt 
t.�.n�uag,: i,_,_� :he l':lOf.!'c'! :-:::::.1;>.:e 

---- ---

• Lt:s:iOrs be-g,ir1 with .:Ea.�..;� .lrt! a.n,e,c� in nux!em 
001,\-e:".!::Qr-..1! :':t":';"' • f\"(' llev-o-11 

l,40.(l,S(l'll ' 
• ,\<:t:E'r.!.11;,d !';<-�� l.."'.: •.1-.c-<l :'3-.:-.:tn\l!::'( mc,1.."Utlg 

l 
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_____.. --- - ------

• Grammar ts taught inductively 
unQ !Jr t"loi i!-h.i 1c-o,,,-T?úr <ol(!'t 

• The ceache:r must be a n.1rivc .Spt'�lc.e.r or ha:ve native 
like ¡,roficicncy in the target f.anguagc 

• Thecuicure a.ssociared wirh the target la.ng,,.iage is also 
raught indvctively 

#1LJ �.:,cp-e.,.--1s;vfi' i!f'l,e �toup:! �:, 
4 º'" 

.,,..-·-· ------ -·--------· 

• Th� voc,-ihul.,ry vf the -:=ar!}" """'ading..,;; is -.trio.ly 
controUed 
1n \.'r-J. {e,-.'t" ,::!-O-u +hl ,o,,ec1' seii•1-k·oGt...r-4' 

• Voabulary is e.xp.anded as fa.--n- a:;. possibi'! 
�C.,"'1. '1Cl\/Qn 

• ·Transiation J�,e.ar'S as� respectabie ,laS$'C'OOrn 
procedu� 

! o. i-��•c'•.,.1c.c.u.1'n qroc-s.P •Jt'°·)-J,:;- t.•r.r, 
��:-, l � 

KARINA ISABEL CULQUI GIL 

09/09/2008 

I 
·-------

• Reading eomprehc-n�n Ss 1.,� oniy bnguv.g:c s.kill 
t!.mphasized 

• Min.imal an.ention is pasdm ¡?rontrnciation 

• Frcm thi! beginr.ing..�.� a.--noont Of rc<1ding is dont!, 
both in J.ndout-0f c!as:; 

• ltt� m..i;::� from Üxt or�-::��h but�d'>f�:'lturtt frrnn 
s=.ructur.:ú 1u11;:u.i�:io.:$.:.nd��ioc-..i �hology 

• Cramm�tica.l \;t:-UCtu.n:"S-ltts,¡e,q� �nd tuleo.,nc t:2UR,ht 
iflJu.t:ri""tf)' 

---------

/(/IA_,.¡/f/1/
1

-� 
,A.A'-�-:-:. .. �> 

'\I'"' 
--=- ;:;;....,.--.-:-

(,.y}'¡,/·¡,.¡,_�------=---=�----

2 
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• 
• 

• 

• 

• 

--- --- - --
-----

..... • Pronimt::-1.:ion io; "i�ti.:�d from dl<:' beginning 
. tit�,'),J-c '-11,<"" 
• Vocabul.>r"f is �rai ümited :n i.niÑ.l stages 

• ,.; gre.1tt:ffert is rn.sde to pi?:', .. �nt error$ 

• Ll:-.guagi:i�ofren m.1n?pu\.\·.�d �'itileiut �ga:d ro mt:anin,g 
orcontcxt 

• ThP.'! tcacher muSt beyrofic-íent only iTJ. the strui:?Jrcs.1 
vocab�-i, etc , tha� hc/s!lr.! is tl:."ac:füng 

• There is muc-h u._.;.coft.1p<-s. l.1nguilg� 1.tbs, endvisual .:üds 

t 
L-Str5gestopeélía--
l • i 1� tJ1"" b·,1in r111vr-�t 
1 

- -----
--

• C"..:..,s;:x:.,o;q ;'lct:\'1t�: pn.!s:::nt16oa ohtx:.óu!.uy. r:::a..di.��s. 
d:J.iog,uc'(,. �k-pJ..:i�-s . 

KARINA ISABEL CULQUI GIL 

09/09/20CS 

✓-

• T(".1chcra�acl)l;nf.C!or, c;r:r.tc-r hisat"'..enr.Cln on rhc cl:t:i�¡,.,; 
•nd tht-;,r r�o; 

• Tc.1che:�nd the studer.r:..m.,1cl1de 

• The success-,iCLLdt=p�nci:s; on :.h(-trambrian c-xpen:isc ,,f 
the.:<>�1nsek:,r 

The_.Silent Wa.y.__ 
---

... i,.,.mirig101.•.w:,li�!'d· 
¡fthiel..-..m(.or-dis.::CM!F'S<>rCTl!.t'-'-"" 
b)· .t1.--wm,,._"'l.;.n,¡ ph-,sic:ai.Qbj<.--..:a 

-------·· 

by probkm �YinPllmcl,.ing U'le n1,,1t�rial: m :>C' h.:�mc:d 

• Srud-s:.!!-,t\01..!..i J...,_"'h,p iodc�-i-.deno,•. autn-nc1my, ;rnd 
ttS-p,t:N'\S-'bili:y 
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