LE.E. “DOS DE MAYO”

I.  GENERAL INFORMATION

e High School : “Dos de Mayo”

e Area : English

e Grade : Second

e Group : “B*

e Date : June 19", 2019

e (Class Duration :7:00 - 7:45 am (45 minutes)

e Number of students 1 22

e Jury’s name : Dra. Leticia Noemi zavaleta Gonzales

Dra. Isabel del Rocio Pantoja Alcantara
Mg. Teresa del Rosario Mufioz Ramirez

e Trainee’s name : Karol Rossmery Huayhua Rojas.

IIl.  DIDACTIC UNIT

DESCRIBING PHYSICAL APPEARANCE AND
PERSONALITY

M. TITLE OF THE LEARNING SESSION
Paolo has straight hair

Iv. EXPECTED LEARNING

COMPETENCE CAPABILITIES PERFORMANCE
TEX COMPREHENSION  Identify information of a Identify the new topic and scan
(reading) written text about physical the information about Paolo
appearance. Guerrero in a text and write a

short paragraph about his partner.

. il =



0T daweu s o1dol ayl sl 1BYyM e
’
¢Aepol uses| noA pipleypn e
issep syl a3y noApIg e
:uoiju8ooelan
"31ewsse|d siy Jo sdueleadde ‘2oueJeadde
[eoisAyd ynoge ydesBesed 1oys e ajup, A
uonnadal 1nd1no |eaisAyd
jeloyd e Inopuey e
‘Jauyed 1N0Qe 1%31 Ua11lm
‘121 3yl 1noge suoisanb amsuy
siy 1noqe ydes3eled ‘(4) @sieyao (1) enn e 4 e JO uoljew.oul
S7 nopuey uonnadal 1J0YS B 314M pue 1x3} SIdjIeiN e ‘0Jaleng Ajiauapy
! ENPIAIPUI Bd INOCE 1X31 1I0YS B peaJ sjuspn )
il e B Ul 043443N0 0|0Bd PR INPAE oL RENEER e SS3ID0ONd
INOQE uolew ol 193981 Ul JAqUINU 3 (uipeay)
31um pue sauniaid ayl 1e 3007 SIuspnis :O_mcmcwac._ou
uoI1BAIBSqO S ARASTRE pieog e : ] . “o Zeam 4 >a)
INeWIISAS o | 21dor mau ay) Ajpuap) Jleoislpssang 4
¢9YS S OYM / éay SI OYA
01 @dueleadde |eaisAyd inoge
spied yseld e | sa1n1oid ay) 9z1uB0D3) pUB HOO| SIUBPMIS A LNdNI
JONVINHO4H3d
SLNINNYLSNI SINDINHIAL | /suolvaiani NolvnTvaz | LNINKIND3
INIL anv S3ILIAILDY 40 IDN3IND3IS S39V1S ONINY¥YI1 d31D3dX3
NOLLVYMIVAI SIVI3LYIN

3ON3IND3S J11dvald ‘A

WeT

«OAVHW IT SO« “T°TTY o

vi 30
P3 Lop




a_ - LE.E, “DOS DE MAYO”

) She has blue eyes.
( )Heistall

() He has curly hair.
() Sheis thin.

() Heisfat.

() Heis short.

() He has straight hair.
() Heis intelligent.

() Sheis friendly.



ILE.E. “DOS DE MAYO”

PAOLO GUERRERO

He is 34 years old. He is from Peru. He is a Peruvian football player. Currentl=
He plays in Flamengo Brazil.

He is tall and thin. He has short straight hair. He has brown eyes. He is very'
friendly. i

His girlfriend is Alondra Garcia. She is beautiful. She is a model. She is 24 year.
old. She is thin. She has green eyes and she has long straight hair. '

3 he is very intelligent and friendly.

a. How old is Paolo Guerrero? c. How old is Alondra Garcia?

b. What is Paolo’s physical appearance? d. What is Alondra’s physical appearance?
‘"', -~ g A e e T e

T Write a short paragraph about your partner .

L 7 i, - PR S e I 50 &
! )
I 1
g 2 Don't
i I FORGET!
. . Vi =
| I @
| [ .
, I HAVE/HAS
\ .

. R4 SUBJECT + have/has + COMPLEMENT

I have curly hair.
He has Brown eyes.

She has straight hair.
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Answer sheet

(3
(4 )Heistall

) She has blue eyes.

( 1 ) He has curly hair.
(5 )Sheis thin.

( 2 }Heis fat.

( 8 ) Heis short.

( 9 ) He has straight hair.
( 6 ) Heis intelligent.

( 7 ) Sheis friendly.
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PAOLO GUERRERO

Heis 34 yerars old. He is from Peru. He is a Peruvian football player. Currently
He plays in Flamengo Brazil.

- He is tall and thin. He has short straight hair. He has brown eyes. He is very'
friendly. i

His girlfriend is Alondra Garcia. She is beautiful. She is a model. She is 24
years old. She is thin. She has green eyes and she has long straight hair.

R e e e I

l}\nswers the following questions according to the text before. .

e. How old is Paolo Guerrero? g. How old is Alondra Garcia?
He is 34 vears old He is 34 vears old.
f. What is Paolo’s physical appearance? h. What is Alondra the physical appearance?
He is tall and thin. He has short straight hair. He She is beautiful. She is thin. She has green eyes
has brown eyes. He is very friendly. and she has long straight hair. She is very

intelligent and friendly.

T L L T I

R T e

- e \
! Heis Jose Lopez v il
4 A Don't
' . . . . £ FORGET!
- Heis astudent.He is 13 years old. He is from peru. . ; £
! I 0
| Heis fat and short. He has curly hair. He has black | RS

i eyes. He has a big dog. His favourite Subject is Math. HAVE/HAS

SUBIJECT + have/has + COMPLEMENT

I Heis intelligent and friendly I
L / I have curly hair.

He has Brown eyes.

She has straight hair.




VI. PHONETIC TRANSCRIPTION

She has blue eyes.
He is tall.

He has curly hair.
She is thin.

He is fat.

He is short.

He has straight hair.
He is intelligent.

She is friendly.

VIl. REFERENCES.
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/li: haez blu: arz/
/hiz iz to:l/

/ hi: haez 'k3:li hea/
/fit 1z B1n/

/hi: 1z faet/
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/ hi: haez streit hea/
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Chapter 6

When organising practice, then, teachers need to listen out for mistakes, identify the
problem and put it right in the most efficient and tactful way.

Before leaving the subject of errors, it is worth remembering that correction is just one
response that teachers can make to student language production. It is just as important
— perhaps more so - to praise students for their success, as it is to correct them as they
struggle towards accuracy. Teachers can show through the use of expression, encouraging
words and noises (‘good;, ‘well done) ‘fantastic) ‘mmm’, etc) that students are doing really
well, But praise should not be overused because when it is, it becomes devalued, and

therefore meaningless. Praise is only effective if students know what they are being praised
for — and when they themselves believe it is merited.

Conclusions | in this chapter we have:

® said that repetition and controlled practice are part of many study sequences.

made a distinction between deductive approaches (‘explain and practise’) and

inductive approaches (‘discovery’ activities), where students find things cut for
themselyes,

& detailed various ways of explaining meaning — including mime, gesture, listing,
translation, using pictures, etc. ‘

u looked at various ways of organising controlled practice, including cue-response drills
and choral and individual repetition.

@ discussed freer practice, where students use ‘new’ tanguage in a more creative way.

@ detailed lesson sequences for teaching grammar, pronunciation, vocabulary and
functions. In each case we have shown ‘explain and practise’ sequences as well as
more ‘discovery’ focused examples.

@ identified slips, errors and attempts as three different kinds of student mistake, and
discussed why students make such mistakes.

& looked at different ways of correcting students, such as echoing, reformultation, using

a student’s peers, etc. We have stressed that we need ta be especially sensitive about
how we carrect.

@ ended by saying that praise (when it is merited) is also an important part of teacher
feedback.
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Teaching

o1 Reasons for reading 4 Reading sequences

i1 Differant kinds of reading U Mlere veading suggestions

i Reading levels s Emcovraging students to read
2 Readling shills extansively

5 Neading wleciplas

Reasons for reading _

There ave many reasons why getting students to read English texts is an impovtant part of
the teacher’s job T the fivst place, many students want to be able to read texts in Euglish
either for their careers, for study purposes or simply for pledasure. Anything we cau do to
make it easier for them to do these things must be a pood idea.

e Reading is usetul [or language acquisition. Provided that students more or less
understand what they read, the morve they read, the better they get at it. Reading aiso has
a positive effect on students” vocabulary knowledge, on their speliing and on their writing.
T Reading texts also provide good models for Euglish writing, At different times we can
enconrage students to locus on vocabulary, grammar or punctuation. We can also use
reading material to demonstrare the way we construct sentences, paragraphs and whole
texts. Students then have good models for their own writing (see Chapter 3.

v Lustly, good reading texts can introduce interesting topics, stimulate discussion, excite
inaginative vesponses and provide the springboard for well-rounded, fascinating lessons.

Pl zremt iduds of reading
We need to make a distinction between extetisive and batensive reading, The term exterssive
readdingg vefers Lo ceading which students do often (bur ot exclusively) away from the
classroon. They niay read novels, web pages, newspapers, aagazines ov any other reference
muerial, Where possible, cxtensive veading shouold involve reading for pleasure — what
Richacd Day calls joviud reading This is enlanced if studenms have a chance o choose what
they want to read, it they are encouraged 1o read by the teacher, and if sorne appartunity
is yiven for them 1o share their reading experiences. Althongh not all studeins are equally
keen anthits lind ot reading, we can say with certainty that the ones who read niost progress
fastest.

The term iniensive reading, on the other hand, refers to the detailed tocus on the
construction of reading texts which takes place usually (but not always) in cassrooms.

w9



Chapter 7 —— o . o

Teachers may ask students to look at extracts from magazines, poems, Internet websites,
novels, newspapers, plays and a wide range of other text genres {that is, styles or types of
text, see page 113). The exact choice of genres and topics may be determined by the specific
purposes that students are studying for (such as business, science or nursing). In such cases,
we may well want to concentrate on texts within their specialities. But if, as is often the
case, they are a mixed group with dilfering interests and careers, a more varied diet is
appropriate, as the reading sequences in this chapter will demonstrate.

[ntensive reading-is- uqu'\lly“u,compamed by study activities. We may ask students to
work out what kind of text they are reading, [Fase out details of meaning, look at particular
uses of grammar and vocabulary, and then use the information in the text to move on Lo
other learning activities. We will also encourage them to reflect on different reading skills,

Reading levels
When we ask students to read, the success of the activity will often depend on the level of
the text we are asking them to work with.

tdeally, we would like students to read aunthentic texts — in other words, texts which
arc not written especially for language learners, but which are intended for any competent
nser ol the langnage. However, at lower levels this can often present insuperable prablems
since the amount of difficult and unkuown language may make the texts impenctrable
for the students. A balance has to be struck between real English on the one hand and the
students” capabilities and inlerests oun the other. There is some authentic written material
which beginner students con understand to some degree: menus, timetables, signs and
basic instructions, for example, and, where appropriate, we can use thesc. But lor longer
prose, we may want Lo offer our students texts which are written or adapted especially for
their level. The important thing, however, is that such texts are as much like real English as
possible.

How well the students are able to deal with reading material will depend on whether
the tegts ave designed (or intensive or exlensive reading,. Whuc students read with the
support of a teacher and other students, they are u%uallv able to deal with higher-level
material than il they are reading on their own. If we want them to read for pleasure,
therclore, we will try to cnsure that they do not attempt material that is just too dilficult for
them — as a result of which they may be put off reading. This is why lower-level students
are encouraged to nse simplified or graded readers for extensive reading. The readers are
aiaded so that at different levels they use langnage appropriate for that level — very much
lil.c the comprehensible input we mentioned on page 47. As a result, the students can take
pleasure in reading the books even when there is no teacher there to help them.

Foading skills
Students, like the rest of us, need to be able to do a number of things with a reading text.

They need to be able to scan the text for particular bits of information they are searching

lov Tas, for example, when we look for a telephone number, what's on television ata certain
time o search yuickly through an article looking for a name or other detail). This skill
means thai they do not have o read every word and line; on the contrary, such an approach
wonld stop them scanning successfully.

10

. Teaching reading

Students also need to be able to skim a text — as if they were casting their eyes over its
surlace - to get a general idea of what it is about (as, for example when we run our eyes
over a flm review to see what the film is about and what the reviewer thought about it, or
when welook qu1cldy‘ at areport to get a feel for the topic and what its conclusions are), Just
as with scanning, if students try to gather all the details at this stage, they will get bogged
down and may not be able to identify the general idea because they are concentrating too
hard on specifics.

Whether readers scan or skim depends on what kind of text they are reading and what
they want or need to get out of it. They may scan a computer "Help’ window to find the
one piece of information they need to get them out of a difficulty, and they may skim'a
newspaper article to pick up a general idea of what’s been happening in thewerld. -

Reading. for detailed: comp;ehensmn whether this entails looking for detailed
information or picking out particular examples of language use, should be seen by students
as something very different from the skills fientioned above.

Many students are perfectly capable of doing all these things in other languages, of
course, though some may not read much at all in their daily lives. For both types of student,
we should do our best to offer a mixture of materials and activities so that they can practise
using these various skills with English text.

Reading principles
Principle I: Encourage students to read as often and as smuch as possible.

The more students read, the better. Everything we do should encourage them to read
extensively as well as — if not more than — intensively. It is a good idea to discuss this
principle with students.

Principle 2: Students need to be engaged witl what they are reading.

Outside nornal lesson time, when students are reading extensively, they should be involved
in joyful reading ~ that is, we should try to help them get as much pleasure from it as
pf‘SQFb-r_-BUL during lessons, too, we will do our best to ensure that they are engaged with
the topic of a reading text and the activities they are asked to do while dealing with it.

Principle 3: Encourage students to respond to the content of a text (and explore their feelings
about it), not just concentrate on its construction,

Of course, it is important for students to study reading texts in class in order to find out
such things as the way they use language, the number of paragraphs they contain and how
many times they use relative clauses. But the meaning, the message of the-text, is just as
important as this. As a result, we must give students a chance to Lespond to that message
in some way. It is especially important that they should be allowed to show their feelmgs
about the topic — thus provoking personal engagement with it and the langnage. With
extensive reading this is even more important. Reading for pleasure is ~ and should be
— different from reading for study.

Principle 4: Prediction is a major factor in reading. \

EEEREERREEETERTTREERIRERY

When we read texts in our own language, we frequently have a good idea of the content
before we actually start reading. Book covers give ys a clue about what is in the book;
photographs and headlines hint at what articles are about; we can identify reports as reports
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from their appearance before we read a single word. The moment we get these clues — the
book cover, the headline, the web-page banner ~ our brain starts predicting what we are
going to read. Expectations are set up and the active process of reading is ready to begin. In
class, teachers should give students ‘hints” so that they also have a chance to predict what
is coming. In the case of extensive reading ~ when students are choosing what to read for
pleasure — we should encourage them to look at covers and back cover copy to help them
select what to read and then to help them ‘get into” a book.

Principle 5: Match the task to the topic when using intensive reading texts.

Once a decision has been taken about what reading text the students are going to read
(based on their level, the topic of the text and its linguistic and activation potential), we
need to choose good reading tasks — the right kind of questions, appropriate activities
before during and after reading, and useful study exploitation, etc.

The most useful and interesting text can be undermined by boring and inappropriate
tasks; the most commonplace passage can be made really exciting with imaginative and
challenging activities, especially if the level of challenge (i.e. how easy it is for students to
complete a task) is exactly right for the class.

Principle 6: Good teachers exploit reading texts to the full.

Any reading text is full of sentences, words, ideas, descriptions, etc. It doesn’t make sense,
in class, just to get students to read it and then drop it and move on to something else.
Good teachers integrate the reading text into interesting lesson sequences, using the lopic
for discussion and further tasks, using the language for study and then activation (or, of
course, activation and then study) and using a range of activities to bring the text to life.
Where students have been doing extensive reading, we should use whatever opportunities
present themselves to provoke useful feedback.

Reading sequences

In the following three examples, we are going to look at three different kinds of reading text
and several different kinds of reading task. As with all other skills worl, it will be seen that
reading often follows on from — or is followed by — work on other skills, such as speaking
and writing.

Example 1: sunscreen (pre-intermediate)

In this example for pre-intermediate students, the students first look at a picture of peaple
sunbathing and say whether it is a positive, safe and attractive image — or whether it is the
opposite. They might discuss how people should protect themselves from the sun. The
‘teacher then asks the students to read the text and identify where they think it comes from.
They should do this fairly quickly.

When the class has agreed that the text is from a magazine for teenage girls (this is
obvious, partly because of the format - photos combined with short texts — and also because
of the language: “and let’s face it ‘gorgeous guys), ‘babes), ‘not only really cool’), the teacher
asks them to read it again and put skin, hair and eye colour in order of least vulnerable to
the sun to most vul?erable. They can do this individually or in pairs.

The class can now study some of the language in the text — including ‘SPT, physical
descriptions (‘“frecldes), ‘fair hair’,"dark-skinned’, etc) — and the teenage language mentioned
above. ‘

102
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- leaching reading

dAMie |

Yeah | tan easily
Peaple like me
sdwho are  dadk
skinned  {with
darle  hair  and
and freckles, brown eyes)
50 you think you're too pale  That's why U'm so good looking! are not only really cool but we
and want to get a good
suntan this summer? Why
not? Lixcept that unless
vou're careful the sun cai
wale your skin old and
leathery and can even give
you skin cancer, - :

skinned - and
i I've got red hair

But | still burn unless | use @ go even browner in the sun.
teally high SPF (sun protection | still “use sunscreen though,
factor) — about 20 in strony sun. something light with an SPF of

A about 6 ..

o
o
i

TIMELIMDA

| have to be
careful ‘cause i

ALICE

‘? Me, 've got built-
g o L
: ﬂln protection! |

i'm the type who ."‘{.‘\;don’t burn, but
i B | dor't sunbathe

o burns easily. But
Al do tan in the ;ﬁj,” anyway. | mean

dend. I0youve ot wlaalBBl NS what for? | like

If you musi sunbathe (and
let’s face it, lots of us think
it’s a good idea), then have a
loolk at these gorgeous guys
and habes | found on the v
beach and see which of them fair hair and blue eyes like me messing around on the beach
is like you. you'd better use quite a strong though.
‘ sunscreen {an SPF of 15 to start

i1

Thereareany numberofactivation possibilities with this text: students can write descriptions
of themselves for the same page in the magazine. They can decide which of the four people
they would most like 1o meet and why. They can role-play an interview with the characters
in the article (sce page 125), or they can prepare a short tall an how people should protect
themselves against the sun, depending on skin type.

Many magazines have articles like this which we can Gring into cluss, Lowever, we will
need to make sure that the language is not too complex for our students” fevels, and we will
need to think carelully about the kinds of tasks we ask students to do with ihem.

Exwinple 2: campaigns {intennediate)

The following reading sequenceis designed for teenage students. After doing comprehension
work on the reading text, students are involved in u role-play which [ollows on from the
reading they have done.

The sequence starts when students are asked to look quickly at the reading text and
suy where they think it comes from and what — at a st glance — they think it is likely o
be about. They may do this in pairs, or in response 1o the teacher’s prompting. This ‘lirst
glance’ should both engage stidents and also atlow them o start predicting what they are
going to read. The teacher listens to their predictians but does not conlivm or deny them
at this stage.
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3 Lanal naanks
Latastnews A Fs 8 A Johnny started the Save The
Carshif city news L @ﬁa & & a’ @ﬁﬂ@g@ Grave campaign in Januay
Top_stojles 3 5 dﬂ"’ with a petition which 10w has

Massage bpard aver 5,000 signatines He dild

inlervizws on lncal adio

e | WGING GAMPAIHN S

Glubs and businesses,

Mr Godlray, a teachier at
Whitlield School who lias been
helping with the campaian,
said, "Johnny decitled 1o da
somathing. He fought tonth and
nail, and he has persuaded the
Council ta think teder. it will
mate a real dilference 1o the
lives of young people in Ihis
area. IU's a greal achievement”

5
i
£

We asked Jahooy for his
reaction, "Gieat news!
Unbetievable! Lots of people
have been inuobved in fhis
campaign,” he explained “I'm
just happy that we have von
and the cenlre is gning tn
L survive. Young peaple e me
The poputar Grove Ymuh Cantre, which is used hy will he wsing The Grova far
huadreds of young peaple, will in staving apen. At many mare years,'

the 1ast minule, the Conncit changad ils inind, They )

agreerd tn share e londing with local |
and h

Joanny Chester being interviewed

List Decenhey, the Conncil made the decision 10 close

E Ihe centee hecausa there vasn't 2nough mnney to keep il
i apen. Dt Whithield Scitonl A-level student Johnny Chester
el ayran, | was really anary when | heard abaul the

decision 1o close the centie, reliff Times Online:
yesteuday. "Loads of people centre 15 safe and il
tlarsn’'} cast anylhiog o crine

“ ] B re g - y i b 1 -] s H
Students are now asked to read the text fairly quickly in order to answer the following
questions:

1 What's the imiportant news?
2 Why did the council change its mind?

Once agaiu, they can discuss their answers to these questions in pairs before the teacher
solicits answers ftoin the whole class.

I'he teacher can now ask students {or their reactions to the story before getting them
to do some study work, First of all, they are asked to match words (from the text) and
nicaiings:

1 at the last moment a fight as hard as you can

2 funding b at the end of a period of time
3 light tooth and nail ¢ conlinue to exist

4 lo porsuade d your thoughts about an evenl

(R3L}

Teaching reading

5 achievement e work out your gpinion again

6 reaction f money for an event or place

7 survive g to’'help someone decide to do something
8 think twice h a difficult thing that you do successfully

When they have worked through this exercise successfully (and as a result cleared up doubts
about the meaning of certain words), students are asked to read the text in detail again in
order to correct sentences such as ‘Most young people aren’t interested in the youth centre}
“The council is going to pay all the money for The Grove), and ‘Johnny ran the campaign
alone’ ]

Finally, students are involved in an activation role-play (see page 125). They are told to
work in groups of five in order to have a radio discussion. They are told that the council
wants to close their school and open a new shopping centre. One student in each group is
the radio presenter, two represent the council and two represent the school. Each student
is given a role-card. For example, the presenter is told: ‘Prepare your ideas with presenters
from other groups. Plan what to say and how to control the discussion’ The presenter is
also given some appropriate language such as ‘Good evening and welcome to ...}, T'd like to
introduce ..., etc. The council representatives are told: ‘Plan your ideas. Practise expressing
your ideas and opinions politely, and they are given some language to help them do this.
The school representatives are told to think about why they want to keep the school open
(and are given some uselul language such as ‘Our school is special because ...."). The groups
now have their ‘radio discussion’. While they are doing this, the teacher can go round helping
out with any difficulties. The groups can then report back on what they discussed.

This sequence will appeal to teenage students because of the topic and the fact that it
is presented as a web page. The sequence demonstrates very cleatly how work on one skill
can lead naturally to work on another.

Example 3: webquest (intermediate to advanced)

The previous activity asked students to read a text (from a book) that pretended to be
a snapshot of a web page. However, a lot of reading activities can use the Internet itself
(where both teacher and students have easy access to it). One type of activity using the
Internet is a webquest.

In a webquest, students visit various websites (pre-determined by the teacher) in order
to find information to use in a class project. And because we have determined (in advance)
the websites the students are going to visit, we can be confident that they will not spend
endless hours in fruitless searching of the entire Internet. The quest is, as its name suggests,
a search for information.

According to Gavin Dudeney and Nicky Hockly, webquests normally have four basic
stages: the introduction stage (where the overall theme of the webquest is presented with
appropriate background information. Sometimes key vocabulary is offered at this stage),
the task section (in which the task is explained, and the students are engaged with it), the
process stage (in which students are given web links to click on to get the information they
need) and the evaluation stage (where students and teachers evaluate what they have learnt
~ and perhaps do some study work on language they have encountered and used during the
quest). It can be seen, therefore, that much of the webquest procedure is concerned with
activation. However, both at the introduction stage and the evaluation stage there may be
many opportunities for language study.
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Chapter 7

In this webquest sequence about UFOs (unidentified flying objects), designed by JoAnn
Miller, the process stage includes not only ghe quest itself, but also a role-play discussion
based on what students have found. 3

The students are first given the introduction to the quest.
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That's a Possibility: UFOs

An Internet WebQuest on UFO's

created by JoAnn biiller

lotroduciion } The Task | The Process & Resowces | Conclusion | Dictionary com

Introduction

Picture this; you and a tearm of learners are praseiited with the lask of organizing a debale about whether UFOs exist or nol. But

instead of looking jor a group of owuiside experts, you are eacligoing to became an exped. Each of you will develop a diiferent point
of view.

F 4
Based upbn what each of you learned, you will organize a class debate Whal's the tiuth? That wilt be for you to discover.
¥ 3

But be careful when you use the iternet for research because miany people post lieir persenal opinions or only know a liltle bit of
the whole story, n ihe following WebQuest, you will use the power of teamwork and the abundant resources on the latemet to leam

all about UFQs. Each persan oa your feam will learn one piece of the puzzle and then you will come logether o get a beiter
undlerstanding of the topic.

When they are clear about the information given here, they are told that the quest is to find
out (a) if UPOs really exist, (b) whether people have really been abducted by extraterrestrials
and (c) whether there is life on other planets. For the tasl, students will be divided into
groups, and each group will prepare a different aspect of the debate. The students are iold
that because the web pages they will be visiting are real, and not designed just for schools,
they may find the reading level challenging. They are reassured that they are free to use an
online dictionary or any paper dictionary that is available in the classroom.

Students now begin their quest with background web links for everyone: Al the students
have to do is click on the links, and they will be taken to the relevant website.
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Phase 1 - Background: Something for Everyone

Use Ihe Internel information finked below 1o answer the basic questions about what UFOs are.
1. Where have lhey been seen?

2 Have people really been kidnapped?

3. What happened at Roswell?

Be creative in exploiing the information so that you answer these questions as fully and insightfully as you can

+ Unoatueal Museum: Halt of UEQ Llystenes

« Kidnapped by UFQs?
+ Roswell Declassified

Now, students divide into groups of (i) believers in UFOs, (ii) scientists who don’t
believe in UFQs, (iii) members of the SETI (search for extraterrestrial intelligence) project
and (iv) people who've been abducted by aliens. Each group is provided with web links like
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the ones above, and has to answer certain questions. Fov example, the alien abductees have
the following tasks:

Dlsewdr §7 Favcates 4@ egs 3. (3
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1. Read same of the abductian stories and pretend you have been abducted, Be sure is know exaclly what happensd 1o

you.

2, WWhat s the Abductee questioinaie?

3. Whatis PEER?

4 What do the scientisls from FEER thinic about abductions?

When the students have visited their websites, collected theiv apinions (and downloaded
any images they might need), the groups then debate the original questions (a—c above),
using the arguments they found in their own quests.

Finally, in the evaluation phase, the whole class tries 1o come up with a staterment about
UFOs that they can agree with, and JoAnn Miller suggests that they post theiv opinions on
a website which discusses the topic (this provides reul-world interaction which should be
highly motivating).

The UTO webguest obviously depends on the class having easy and instant access to
computers. It also requires a certain level of English from the students. Furthermare, it
takes a long time to complete (quite apart from whatever preparation time the webquest
designer has to put into it). But if time is available, this kind of reading — with the teacher
on hand to help if things are especially difficult for the students — is highly motivating and
yields great results.

Mova veadh westions

7 Jigsaw veading: students read a short text which sets up a problem and then, in
#5 three groups, they read three different texts, all of which are about the same thing
(different aspects of behaviour such as anger, or dilferent reports on a problem, ov
different parts of a story or strange event). When they have read their texts, they
comie together in groups where each student has read a different text, and they try
to worl out the whole story, or describe the whole situation. JoAun Miller’s UFO
webquest einploys jigsaw reading on a large scale, but it is still a highly motivating
technique, despite - or perhaps because of - the time it takes. Above all, this kind of
jigsaw technique gives students a reason for reading — and then sharing what they
have found out.

Reading puzzles: apart from jigsaw reading, there are many other kinds of puzzle
which involve students in motivating reading tasks. For example, we can give them
texts which have been chopped up so that eacl paragraph is on a dilfevent piece of
paper. Students have to reassemble the text (sce poctry below).

We can give students a series of emails between two people which are out of
sequence. The students have to work out the order of the emails. We can mix up
two stories and students have to prise them apart.

L7
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Using newspapers: there is almost no limit to the kinds of activity which can be
done with newspapers (or their online equivalents). We can do all kinds of matching
exercises, such as ones where students have to match articles with their headlines

or with relevant pictures. At higher levels, we can have students read threc accounts
of the same incident and ask them to find the differences between theim. We can use
newspaper articles as a stimulus for speaking or writing (students can write letters in
reply to what they read).

We can ask students to read small ads (advertisements) for holidays, partners,
things for sale, etc, in order to make a choice about which holiday, person or thing
they would choose. Later, they can use their choices Lo role-play descriptions,
contact the service providers or say what happened when they made their choice.

We can get students to read the letters page from a newspaper and try 1o
fimagine what the writers look like, and what kinds ol lives they have, Vhey can reply
to the letters.

Following instruciions: students read instructions for a simple operation (using a
public phonebox, etc) and have to put the instructions in the corvect order. They
might also match instructions about, for example, unpacking a printer or inserting a
new ik cartridge with the little pictures that normally accompany such instructions
in mannals. We can also get students to read instructions in order to follow them.
Recipes are a particular kind of instruction genre, but can be used i mnch
the samice way as the examples above - e.g. students read a recipe and match the
instructions with pictures. We can then get them to cook the lood!

Poetry: in groups, students are each given a line from a poem. They can't show the
line to the other members of the group, though they can read it out loud. They have to
veassemble the poem by putting the lines in order. A poem 1 have used like this with
sotne success — at upper-intermediate levels —is "Fire and Tee” by Robert Frost:

Some say the world will end in fire,
Some say in ice,

From what I've tasted of desire

I hold with those who favour flire.
Jut if it had to perish twice

I think | lknow enough of hate

To say that for destructian

tce is also nice

And would sulfice,

We can get students to vead dilferent poems and then, without actually showing
their poem to anyone else, they have to go round the class finding similaritics and
ditferences between their poem and other people’s.

Another way of using poems with the whole class is to show the students a
poem line by line (on an overhead projector or a computer screen) with words
blanked out. The first time they sce these blanks, they have to make a wild guess
at what the words could be. When they see the lines for the second time, the first
letter is included. When they see the poem for the third time, the first two letters are

—_ Teaching reading
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included, and so on. This is a great activity for getting students to really search in
their minds for contextualised lexis.

Play extracts: students read an extract from a play or film and, after ensuring that they
i+ understand it and analysing its construction, they have to work on acting it out. This
means thinking about how lines are said, concentrating on stress, intonation, speed,
etc. y

We can use many different text genres for this kind of activity since reading
aloud — a speaking skill - is only successful when students have really studied a text,
worked out what it means, and thought about how to make sense of it when it is
spoken.

! Predicting from words and pictures: students are given a number of words from
a text. Working in groups, they have to predict what kind of a text they are going
to read ~ or what story the text tells. They then read the text to see if their original
predictions were correct. We don’t have to give them individual words, of course.
We can give them whole phrases and get them to try to malke a story using them.
For example, the phrases ‘knock on the door, ‘Go away!, “They find a man the
next morning, ‘He is dead’, ‘James is in the lighthouse’ will help students to predict
(perhaps wrongly, of course!) some kind of story about a lighthouse keeper, some
sort of threat and a dead person. (They then read a ghost story with these phrases
init.) -

We can also give students pictures to predict from, or slightly bigger fragments
from the text.

- Dilferent responses: there are many things students can do with a reading text apart
from answering comprehension questions with sentences, saying whether something
is true or false or finding particular words in the text. For example, when a text is
full of facts and figures, we can get students to put the information into graphs,
tables or diagrams. We can also ask them to describe the people in the text (where
no physical description is given). This will encourage them to visualise what they are
reading. We can let students read stories, but leave off the ending for them to guess.
Alternatively, they can read stories in stages, stopping every now and then to predict
what will happen next. )

At higher levels, we can get students to infer the writer’s attitude from a text.
We can also get the students involved in genre analysis — where they look at the
construction of a number of different examples of, say, magazine advertisements in
order to work out how they are typically constructed.

Encouraging students te read extensively

If, as we said at the beginning of this chapter, we want students to read extensively, using
simplified readers at pre-advanced levels, then we need to have systems in place to help
them do this. There are four factors which contribute to the success of this kind of extensive
reading;

o
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Library ;

{ Students need to have access to a collection of readers, both at their own level and above
and below it. Sometimes the library will be in a fixed place in a school, but we can also carry
collections of books around to different classes. The library should have a range of different

" genres {factual, novels, adaptations of films, etc). )

Choice :

A major aspect of joyful reading (see page 99) is that students should be able to choose
what they read ~ both in terms of genre but also, crucially, level. They are much more likely
to read with enthusiasm if they have made the decision about what they read.

Feedbaci

Students should have an opportunity to give feedback on what they have read, either
verbally or in written form. This does not mean formal reports, however, since that might
take the pleasure away from reading. Instead, there might be a quick comment form on the
inside cover of a book, or a folder with difterent forms for different titles. Students can then
record their reactions to a book they have read. Other students looking for a new book to
read ¢an use those comments to help them rnake their choice.

Time
We need to give students time for reading in addition to those occasions when they read on
their own. It is a good idea to leave a ten-minute reading period al various times during a
% course just to get students comfortable with the activity. It is vitally important that when
we do this, we should be reading ourselves in order to underline the attractiveness of the
activity.
Not all students become active readers. While some are highly motivated and consume

vooks avidly, others don’t have the same appetite. We can’t force students to read, of course,
but we should do everything we can to encourage them to do so.

Conclusions | inthis chapter we have:

@ talked about the fact that the more students read, the better they get at reading. We
suggested that reading is good for language acquisition in general, provides good
models for future writing and offers opportunities for language study.

made a distinction between intensive and extensive reading, stressing the beneficial
effects of the latter (especially in retation to simplified readers).

_said that teachers should encourage students to read in a variety of genres and that,
where possible, the language of the texts should be authentic, unless it is too difficult
for students (in which case we will offer authentic-like language).
said that students need to realise how to read for different purposes - including
skimming, scanning, reading for pleasure and reading for detailed comprehension,

come up with six reading ‘principles’: read as often and as much as possible;
students need to be engaged while they are reading; students should be encouraged
to respond to the conient of a text (and explore their feelings about it), not just
concentrate on its construction; prediction is a major factor in reading; match the task
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to the topic when vsing intensive reading texts; and good feachers exploit reading
texts to the full.

& looled at three reading sequences comprising a newspaper article, a magazine article
and an extended Internet-based webquest,

a listed a number of other reading possibilities.

a discussed ways in which students can be encouraged to read extensively by providing
libraries and time, leiting students have choice aid getiing them to give feedhack.
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