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|
Express their ideas in english | Express their ideas in english
ORALTEXT about Jobs and abilities ina | about Jobs and abilities using
PRODUCTION clearly way with cohesion | the modal verb “can” through

and coherence.

questions and answers.




5. DIDACTIC SEQUENCE

PEDAGOGICAL 3 N
STAGE . LEARNING ACTIVITIES RESOURCES TECHNIQUES TIME
PROCESSES
Teacher says good morning to students.
: s Teacher presents a picture on the board and asks students: What
Motivation e e . .
can you see in this picture? Would you like to be an engineer?
W What do you want to be in the future?
O Teacher asks students: Flashcards 10
M Previous Knowledge | Do you know another Jobs? What is your favorite job? Picture
= - Teacher/chef/doctor/receptionist/engineer sl Individual and | min
ﬂ ealia N
= Teacher creates a cognitive conflict asking: oral repetitian
1.3 ; Why do you wanttobea ...?
Cognit flict o
eIt Do you know what abilities does a teacher have? .
Questions and
. Teacher shows pictures about Jobs using flashcards and then aHEwWels
Construction of . o
pronounces the right pronunciation and students repeat.
w Learning Teacher gives a handout to students to do and then teacher | Flashcards .
% dio and gives i i ki Extracting 25
= presents an audio and gives instructions to start working. .
& . . andou :
Q . Teacher explain about the function of the modal verb “can” specific min
& Consolidation and | yith a example and let students listen and complete. Board inforistion
Systematization Students listen to a recording and match the questions with .
the correct expression creating a dialogue. through questions
Teacher tells students that they have to create an interview
Transfer to New with a partner answering questions. Using the modal verb Dialogue
Situations “can” for abilities and their own ideas.
W Teacher guides them using the vocabulary and let students to Handout 10
m participate in front of the class. )
= Students perform the metacognition and teacher make the Flashcards nan
Metacognition feedback.
What did I learn?
How did I learn it?




6. PHONETIC TRANSCRIPTION

- Doctor | daktar |
- Chef |Sef]
- Engineer | endzrnir|
- Teacher | ‘titfor |
- Receptionist | 11'sep [onist
- Design /drzam
Cook rkok/
- Teach /titf/
Help /help/
- Cure Ik joa(r)/
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4. Tng ECLECTIC ArPROACH TO LANGUAGE TEACIING: TTSCONCEPTUALISATION

The cclectic approach was bom owr of the realisarion that each of the individual methods had
strengths and weakmesses and that no one method was responsive to the dynamuc classroom context.
Thus, bascd an the shorcoming of the mcthods, Brown (2002} argucs that ecleckicisa provides the
solulion becausc the approach allows the teacher to sclect what works within their own dynane
contexts. Gillifand, James and Bowman { [994) starcd that the justification for the cclectic approach
lics in the weaknesses of the single approach becanse a single method has a narrow theoretical basis
and has a defimited set of achvities and is therefore inflexible.

4.1.Definitions and Meaning of the Eclectic Appreach

Kurnar { 2013: 13 netes that “the eclectic method » a combination of diftferent method of teaching and
learning approaches™ It can also be viewed as princpled cclecticism implying that the approach is
charactenistically desimble, coherent and pluralistic to language teaching. It also involves the wse of a
varicty of Ianguage lcarpipg activites which are mestly dif ferem chamcteristivally and may be
motivated by ditferem underlying assumptions of language teaching (Al Hamash 1985, Larsen-
Frecman 2000 Mcltow 2000, 2002)

Gao {2011} statcs that principled eclecticism challenges the teacher lo ensure that cvery decision
about classroom mstmiction and achivatics s based on a2 therough and holistic understanding of all
learning theorics and related pedagogics, in terms of the purpose and context of language teaching and
learning, the needs of the leamncrs, matenials available, how language s lcarnt and what teachung is alu
In adduion, Gae {2011:1) describes the eclectic approach as “neta concrete, single method, bui a
mcthod, which combines listening, speaking, reading, and wniting and includes some prachec o the
classroom™ He adds thgt the aomunl prefored (caching methods are an integration of Grammar-
Translation, stmsctural method and CLT and adviscs teachers to take advantsae of all other methods
whulst aveiding their disadvantipes. Wak (2009:40) sumvmarises this proposition when he staked the

following:
-.-one of the premises of eclecticism s that teaching should scrve leamers
not methods, Thus, teachers should feel froe v choosing techpiques and
procedurcs inside the classroom. There 18 no ideal approach 1n language
learning. Each onc hos its morits and demerits. There s ne royalty to
eortan methods. Toachers should know that they have the rpht t© choose
the best methods and bechoiques 1o any method according fo learners
needs and learning situation. 1'cachers can adopt a tlexdble meothod and
techmiguie =0 as to achiocve thor goals. They may choosc whatever works
_best ata particular time in a particular situation

To statc that methods should serve leamers and not methods means that tcachers shouold foos on
helping leamcrs 1o Jearn and ot on fulflling the preseriptions of the methods. When teaching, the
gonl is lcaming and that Icarners sheold grasp the content. Cognisant that difforent learmers leam
diff crently and have different prefercnecs on what factors and methods promote effechve leaming, the
icacher should consider leamer charactenistics before choosing the mcthod/s of teachme In nther
words. methods should respond 1o the needs of the lcamers and not leamcers respondieg 0 the noeds
or demands of the methods, h 5 common knowledge that each individual methed has suggestions on
what lcarning and teaching is and how thercfore, tcachers should tcach. The probkem is that the
suggestiens made by individual metheds arc brackel prescriptions which do ot consider the actuad
diff erences which exist from classroom to classroom and frem enc lcaming context to the other.

According to Wcidemann (2001, the justificstton for the usc of eclecticism asan approach lo
lanpuage teaching is its fashionability which is strengthened by the argument of critical pedagogy.
Kumaravadivch (20063 actually wams against relying on metheds in their specifications because they
do not provide all solutions to language teaching. He instoad proposes a post-methodic approach to
languape traching. Discussing pedagopicsl parameters of particularity, practicality and pessibility as
well pedagogic indicators of the post-method teacher and leamer, she suggests that a language teacher
should adopt a contcxt-scositive pedapepic framework which will be ablke to respend o special
characteristics of a particular learmng and tcaching context. As mphied above, within the framevwork
of principled cclectivism. a teacher is nol bound or confined to the prescriptions of a particular method
hut is froc to draw from a vast range of methods and resources to kcach a particelar topic. In fact,



01. LOOK at the pictures and WRITE correct name. LISTEN and NUMBER.

Doctor

Chef

Receptionist

Engineer

Teacher

02.LISTEN to the recording and COMPLETE the missing word. Then WRITE the right job

a. Mario can ~delicious food at an Italian restaurant.

a) prepare
b} make
¢} cook
b. My father can math at a university in our town.
a) do
b) teach
¢) show
c. Sam can amazing buildings, roads, bridges in the city. He loves his job.

a) design
b) make
c) create
d. Mary works in an office, hotel or hospital. She welcomes and visitors
and answer the phone.
a) whisper
b) help
¢} look
e. Joseph works in a Hospital; he treats people who are ill or hurt. He can
diseases.
a) cure
b) kili ]

c)] count




LISTEN the recording and MATCH the questions on the left with the expressions on the right.

What do you do? o Be good at English language and love teaching
What are your responsibilities? o My job is really fascinating and exciting

What skills do you need? o Teaching English to students in primary level
How do you find your job? o [ work as a Teacher in Juan Pablo II — School
Do you enjoy your work? o Yes, Ido. | really erjoy my job.

f.  Work with a partner. Imagine you have a job. Interview cach other about your
Jobs. Use the questions below and your own ideas

& do you do? (’] workas g : ﬂ\'

What can you do in your job?

i@l

What are your
responsibilities?

Do you enjoy your job?

GRAMMAR POINT

Megative

can not
You  can can not Can you?
He he?
‘She | can can not Can | she?
It it?
We can can not Can  we?
You  can can not Can vyou?
They can They can not Can  they?
s,




